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		  Language for interaction
1	 1446	 Understand that there are different ways of asking for information, making offers and giving commands 

		
1	 1787	 Explore different ways of expressing emotions, including verbal, visual, body language and facial expressions

		
2	 1462	 Identify language that can be used for appreciating texts and the qualities of people and things 

		
		
		  Text structure & organisation
1	 1447	 Understand that the purposes texts serve shape their structure in predictable ways 
		
1	 1448	 Understand patterns of repetition and contrast in simple texts 

		
1	 1449	� Recognise that different types of punctuation, including full stops, question marks and exclamation marks, signal 

sentences that make statements, ask questions, express emotion or give commands 
		
2	 1463	� Understand that different types of texts have identifiable text structures and language features that help the text 

serve its purpose 
		
		  Expressing & developing ideas
1	 1451	� Identify the parts of a simple sentence that represent ‘What’s happening?’, ‘Who or what is doing or receiving the 

action?’ and the circumstances surrounding the action 

		
1	 1452	� Explore differences in words that represent people, places and things (nouns and pronouns), actions (verbs), 

qualities (adjectives) and details like when, where and how (adverbs) 
1	 1453	 Compare different kinds of images in narrative and informative texts and discuss how they contribute to meaning 

2	 1468	� Understand that nouns represent people, places, things and ideas and can be, for example, common, proper, 
concrete and abstract, and that noun groups can be expanded using articles and adjectives 

		
		

		
YEAR	 ACELY	 LITERATURE
		  Literature & context
1	 1581	 Discuss how authors create characters using language and images 
		
		  Responding to literature
1	 1582	� Discuss characters and events in a range of literary texts and share personal responses to these texts, making 

connections with students’ own experiences 

1	 1583	 Express preferences for specific texts and authors and listen to the opinions of others
		

		
		
2	 1589	 Compare opinions about characters, events and settings in and between texts

★ ��learning the difference between questions and statements, requests and commands
★	�learning about different types of questions, including closed and open questions and ‘where’, ‘what’, 

‘when’, ‘who’ and ‘why’ questions
★ �extending students’ vocabularies for the expression of feelings and emotions
★ �considering how others might respond before students express their views and how students might 

respond to others’ views in civil and constructive ways
★ �exploring how language is used to express feelings including learning vocabulary to express a 

gradation of feeling, for example ‘happy’, ‘joyful’, ‘pleased’, ‘contented’
★ �exploring in stories, everyday and media texts moral and social dilemmas; such as right and wrong, 

fairness/unfairness, inclusion and exclusion; learning to use language to describe actions and consider 
consequences

★ �exploring how language is used to construct characters and settings in narratives, including choice 
of nouns such as ‘girl’, ‘princess’ or ‘orphan’, and choice of adjectives such as ‘gentle’, ‘timid’ or 
‘frightened’

★ �becoming familiar with the typical stages of types of text including recount and procedure
★ �using different types of texts, for example procedures (including recipes) & discussing the text structure
★ �identifying patterns of vocabulary items in texts (for example class/subclass patterns, part/whole 

patterns, compare/contrast patterns, cause-and-effect patterns, word associations/collocation)
★ �discussing different types of texts and identifying some characteristic features and elements (for 

example language patterns and repetition) in stories and poetry
★ �using intonation and pauses in response to punctuation when reading
★ �reading texts and identifying different sentence-level punctuation
★ �writing different types of sentences, eg statements & questions, & discussing appropriate punctuation
★ �identifying the topic and type of a text through its visual presentation, for example cover design, 

packaging, title/subtitle and images
★ �becoming familiar with the typical stages of text types, eg simple narratives, instructions & expositions

★ �knowing that, in terms of meaning, a basic clause represents: what is happening (verb); who or what 
is participating (noun group); and the surrounding circumstances (adverbial)

★ �understanding that a simple sentence expresses a single idea, represented grammatically by a single 
independent clause (for example ‘A kangaroo is a mammal. A mammal suckles its young’

★ �talking about effective words that describe a place, person or event
★ �learning how a sentence can be made more vivid by adding adjectives, adverbs and unusual verbs
★ �talking about what is ‘real’ and what is imagined in texts, for example ‘This is the section about 

platypuses in the book about mammals’
★ �exploring texts and identifying nouns that refer to characters, elements of the setting, and ideas
★ �exploring illustrations and noun groups in picture books to identify how the noun groups have been 

represented by an illustrator
★ �exploring names of people and places and how to write them using capital letters
★ �using selected nouns as a basis for building extended noun groups that provide a clear description of 

an item
ELABORATIONS

★ �identifying some features of characters and how particular words and images convey qualities of their 
nature, for example some characters are portrayed as shy, others adventurous

★ �discussing the characters of fictional animals and how they relate to those of humans
★ �discussing characters from books and films and whether these are life-like or imaginary (for example 

talking animals)
★ �comparing characters and events in texts to students’ own experiences
★ �sharing favourite texts and authors and some reasons for preferences
★ �using arts methods and role play to express personal responses to characters and events in stories
★ �discussing different texts and considering what is entertaining or appealing and why
★ �identifying who is telling the story in different texts
★ �discussing each others’ preferences for stories set in familiar or unfamiliar worlds, or about people 

whose lives are like or unlike their own
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		  Responding to literature . . . continued
2	 1590	 Identify aspects of different types of literary texts that entertain, and give reasons for personal preferences 

2	 1591	� Discuss the characters and settings of different texts and explore how language is used to present these features 
in different ways 

		

		
		  Examining literature
1	 1584	� Discuss features of plot, character and setting in different types of literature and explore some features of 

characters in different texts
		

		
		

YEAR	 ACELY	 LITERACY
		  Interacting with others
1	 1656	� Engage in conversations and discussions, using active listening behaviours, showing interest, and contributing 

ideas, information and questions 
		
		

		
		
		
2	 1666	� Listen for specific purposes and information, including instructions, and extend students’ own and others’ ideas 

in discussions
		
		
		  Interpreting, analysing, evaluating
1	 1659	� Read supportive texts using developing phrasing, fluency, contextual, semantic, grammatical and phonic 

knowledge and emerging text processing strategies, for example prediction, monitoring meaning and rereading 
		
		
		
		
1	 1660	� Use comprehension strategies to build literal and inferred meaning about key events, ideas and information 

in texts that they listen to, view and read by drawing on growing knowledge of context, text structures and 
language features

		
		
		
		
		
		
2	 1670	� Use comprehension strategies to build literal and inferred meaning and begin to analyse texts by drawing on 

growing knowledge of context, language and visual features and print and multimodal text structures

★ �connecting the feelings and behaviours of animals in anthropomorphic stories with human emotions 
and relationships

★ �describing features of text settings including time, colours used to portray year, season, and place 
(country or city) and how this impacts on the characters

★ �describing plots including beginnings (orientation), how the problem (complication) is introduced and 
solved (resolution), and considering how these features construct meanings

★ �identifying features of imaginary or fantasy texts, for example magic powers, shifts in time

★ �examining different types of literature including traditional tales, humorous stories and poetry
★ �discussing similarities and differences between texts (for example features of main characters in 

different stories)
★ �discussing features of book settings including time (year, season) and place (country or city, realistic  

or imagined)
★ �discussing how plots develop including: beginnings (orientation), how the problem (complication) is 

introduced and solved (resolution)
ELABORATIONS

★ �listening for details in spoken informative texts
★ �participating in informal and structured class, group and pair discussions about content area topics, 

ideas and information
★ �speaking clearly and with appropriate volume
★ �interacting confidently and appropriately with peers, teachers, visitors and community members
★ �learning to value listening, questioning and positive body language and understanding that different 

cultures may approach these differently
★ �formulating different types of questions to ask a speaker, such as open and closed questions and 

‘when’, ‘why’ and ‘how’ questions
★ ��using spoken language for problem solving, and exploring ideas and concepts
★ �listening for specific information and providing two or more key facts from an informative text spoken 

or read aloud
★ �listening to, remembering and responding to detailed instructions

★ using contextual and semantic knowledge to make predictions about a text’s purpose and content
★ combining knowledge of context, meaning, grammar and phonics to decode text
★ recognising most high-frequency sight words when reading text
★ �self-correcting when reading does not make sense, using pictures, context, meaning, phonics and 

grammatical knowledge
★ �reading aloud with developing fluency and intonation
★ �using elements in books and screen texts, for example illustrations, diagrams, sound and movement, 

to support reading
★ �making connections between the text and students’ own experiences, and between information in 

print and images
★ �finding key information in a text
★ �making inferences about characters’ feelings and motives
★ �building knowledge about the topic of the text and learning new vocabulary before and during reading
★ �making predictions from the cover, from illustrations and at points in the text before reading on
★ �retelling the events or key information in the text orally, in writing and/or through digital or arts media
★ �making connections between the text and students’ own experiences and experiences with other texts, 

comparing authors’ differing point of view on a topic
★ �making connections between information in print and images
★ �building on and using prior knowledge and vocabulary
★ �making valid inferences using information in a text and students’ own prior knowledge
★ � predicting, asking and answering questions as they read, and summarising and reviewing meaning 
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★ �exploring how modal verbs, for example ‘must’, ‘might’ or ‘could’ indicate degrees of certainty, 
command or obligation

★ �distinguishing how choice of adverbs, nouns & verbs present different evaluations of characters in texts
★	���recognising that we can use language differently with our friends and families, but that Standard 

Australian English is typically used in written school texts and more formal contexts

★ ��identifying ways thinking verbs are used to express opinion, for example ‘I think’, ‘I believe’, and ways 
summary verbs are used to report findings, for example ‘we concluded’

★ ��becoming familiar with typical structural stages and language features of various types of text, for 
example narratives, procedures, reports, reviews and expositions

★ ��noticing how longer texts are organised into paragraphs, each beginning with a topic sentence/
paragraph opener that predicts how the paragraph will develop and is then elaborated in various ways

★ ��becoming familiar with the typical stages and language features of such text types as simple narrative, 
procedure, simple persuasion texts and information reports

★ ��knowing how authors construct texts that are cohesive and coherent through the use of: pronouns that 
link back to something previously mentioned; determiners (for example  ‘this’, ‘that’, ‘these’, ‘those’, 
‘the’, ‘his’, ‘their’); text connectives that create links between sentences (for example ‘however’, 
‘therefore’, ‘nevertheless’, ‘in addition’,  ‘by contrast’, ‘in summary’)

★ ��identifying how a topic is described throughout a text by tracking noun groups and pronouns
★ ��describing how texts’ connectives link sections of a text providing sequences through time, for example 

‘firstly’,  ‘then’, ‘next’ and ‘finally’
★ ��exploring texts to identify the use of quotation marks in students’ own writing

★ ��identifying different types of verbs and the way they add meaning to a sentence
★ ��exploring action and saying verbs in narrative texts to show how they give information about what 

characters do and say
★ ��exploring the use of sensing verbs and how they allow readers to know what characters think and feel
★ ��exploring the use of relating verbs in constructing definitions and descriptions
★ ��learning how time is represented through the tense of a verb and other structural, language and  

visual features
★ ��exploring examples of language that demonstrate a range of feelings and positions, and building 

a vocabulary to express judgments about characters or events, acknowledging that language and 
judgments might differ depending on the cultural context 

★ ��becoming familiar with most high-frequency sight words
★ ��creating richer, more specific descriptions through the use of noun groups (for example in narrative 

texts, ‘Their very old Siamese cat’; in reports, ‘Its extremely high mountain ranges’)
★ ��investigating examples of quoted (direct) speech (‘He said, “I’ll go to the park today”’) & reported 

(indirect) speech  (‘He told me he was going to the park today’) & comparing similarities & differences
★ ��investigating in texts how adverbial phrases and clauses can add significance to an action, for example 

‘more desperately’, ‘he rose quietly and gingerly moved’
ELABORATIONS

★ ��discussing relevant prior knowledge and past experiences to make meaningful connections to the 
people, places, events, issues and ideas in the text                                                                                            

★ ��exploring texts that highlight issues and problems in making moral decisions and discussing these with 
others

★ ��building a conscious understanding of preference regarding topics and genres of personal interest (for 
example humorous short stories, school and family stories, mysteries, fantasy and quest, series books)

★ ��selecting and discussing favourite texts and explaining their reasons for assigning greater or lesser 
merit to particular texts or types of texts

★ ��sharing and discussing students’ own and others’ understanding of the effects of particular literary 
techniques on their appreciation of texts                                                                                                                            

★ ��drawing comparisons between multiple texts and students’ own experiences. Commenting orally, in 
written form and in digital reviews on aspects such as: ‘Do I recognise this in my own world?’; ‘How is 
this text similar to or different from other texts I’ve read?’; ‘How common is it to human experience in 
the real world?’; ‘What new ideas does it bring?’; ’How do they fit with what I believe?’

		  Language for interaction
3	 1477	 Examine how evaluative language can be varied to be more or less forceful
		

4	 1488	� Understand that social interactions influence the way people engage with ideas and respond to others, for 
example when exploring and clarifying the ideas of others, summarising students’ own views and reporting them 
to a larger group

3	 1489	� Understand differences between the language of opinion and feeling & the language of factual reporting  
or recording

		  Text structure and organisation 
4	 1478	� Understand how different types of texts vary in use of language choices, depending on their function and purpose, 

for example tense, mood, and types of sentences
	 1479	 Understand that paragraphs are a key organisational feature of written texts

	 1490	� Understand how texts vary in complexity and technicality depending on the approach to the topic, the purpose 
and the intended audience

4	 1491	� Understand how texts are made cohesive through the use of linking devices including pronoun reference and text 
connectives

		
		
3	 1492	 Recognise how quotation marks are used in texts to signal dialogue, titles and reported speech
		  Expressing and developing ideas
3	 1482	� Understand that verbs represent different processes (doing, thinking, saying and relating) and that these 

processes are anchored in time through tense
		
		
		

		
4	 1484	 Learn extended and technical vocabulary and ways of expressing opinion including modal verbs and adverbs

4	 1486	 Recognise high-frequency sight words 
4	 1493	� Understand that the meaning of sentences can be enriched through the use of noun and verb groups and 

prepositional phrases
	 1494	 Investigate how quoted (direct) and reported (indirect) speech work in different types of text

	 1495	� Understand how adverbials (adverbs and prepositional phrases) work in different ways to provide circumstantial 
details about an activity 

YEAR	 ACELT	 LITERATURE 
		  Responding to literature
4	 1596	 Draw connections between personal experiences and the worlds of texts, and share responses with others 

		
4	 1598	 Develop criteria for establishing personal preferences for literature
		
3	 1603	 Discuss literary experiences with others, sharing responses and expressing a point of view
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		  Responding to literature . . . continued
4	 1604	 Use metalanguage to describe the effects of ideas, text structures and language features of literary texts

		  Examining literature
	 1599	� Discuss how language is used to describe the settings in texts, and explore how the settings shape the events and 

influence the settings, shape the events and influence the mood of the narrative

		
3	 1600	� Discuss the nature and effects of some language devices used to enhance meaning and shape the reader’s 

reaction, including rhythm and onomatopoeia in poetry and prose

		
YEAR	 ACELT	 LITERACY
		  Texts in context
4	 1675	 Identify the point of view in a text and suggest alternative points of view

3

3		
		
		  Interacting with others
	 1676	� Listen to and contribute to conversations and discussions to share information and ideas and negotiate in 

collaborative situations    
	 1677	 Plan and deliver short presentations, providing some key details in logical sequence 

	 1792	� Use interaction skills, including active listening behaviours and communicate in a clear, coherent manner using a 
variety of everyday and learned vocabulary and appropriate tone, pace, pitch and volume   

3		
	 1687	� Interpret ideas and information in spoken texts and listen for key points in order to carry out tasks and use 

information to share and extend ideas and information

		
	 1688	� Use interaction skills such as acknowledging another’s point of view and linking students’ response to the topic, 

using familiar and new vocabulary and a range of vocal effects such as tone, pace, pitch and volume to speak 
clearly and coherently                                     

		  Interpreting, analysing, evaluating
4	 1678	 Identify the audience and purpose of imaginative, informative and persuasive texts

3	 1679	� Read an increasing range of different types of texts by combining contextual, semantic, grammatical and phonic 
knowledge, using text processing strategies, for example monitoring, predicting, confirming, rereading, reading on 
and self-correcting

★ �examining the author’s description of a character’s appearance, behaviour and speech and noting how 
the character’s development is evident through his or her dialogue and changing relationships and the 
reactions of other characters to him or her

★ �identifying and discussing the use of descriptive adjectives (‘in the middle of a vast, bare plain’) to 
establish setting and atmosphere (‘the castle loomed  dark and forbidding’) and to draw readers into 
events that follow

★ �discussing the language used to describe the traits of characters in stories, their actions and 
motivations: ‘Claire was so lonely; she desperately wanted a pet and she was afraid she would do 
anything, just anything, to have one to care for’

★ �identifying the effect of imagery in texts, for example the use of imagery related to nature in haiku 
poems                                                   

★ �exploring how rhythm, onomatopoeia and alliteration give momentum to poetry and prose read aloud, 
and enhance enjoyment

ELABORATIONS

★ �discussing how a text presents the point of view of the main character, and speculating on what other 
characters might think or feel                                                                                                                              

★ �recognising that there is more than one way of looking at the same event and that a story seen 
through the eyes of one character privileges some aspects of the story over others                                      

★ �speculating about what other characters might think or feel and retelling the story from other 
perspectives (for example Cinderella from the view of the ‘Ugly Sisters’)

★ �participating in collaborative discussions, building on and connecting ideas and opinions expressed by 
others, and checking students’ own understanding against group views 

★ �drawing on relevant research into a topic to prepare an oral or multimodal presentation, using devices 
such as storyboards to plan the sequence of ideas and information   

★ �participating in pair, group and class speaking and listening situations, including informal 
conversations, class discussions and presentations                    

★ �listening actively including listening for specific information, recognising the value of others’ 
contributions and responding through comments, recounts and summaries of information

★ �making notes about a task, asking questions to clarify or follow up information, and seeking assistance 
if required

★ �discussing levels of language — slang, colloquial (everyday) and formal language — and how their 
appropriateness changes with the situation and audience. Presenting ideas and opinions at levels of 
formality appropriate to the context and audience

★ �participating in pair, group, class and school speaking and listening 
situations, including informal conversations, class discussions and 
presentations                                                                                                                                                                                                                                         

★ �identifying the author’s point of view on a topic and keywords and images that seem intended to 
persuade listeners, viewers or readers to agree with the view presented

★ �combining different types of knowledge (for example world knowledge, vocabulary, grammar, phonics) 
to make decisions about unknown words, reading on, reviewing and summarising meaning

★ �analysing the way illustrations help to construct meaning and interpreting different types of 
illustrations and graphics

★ �reading text types from a student’s culture to enhance confidence in building reading strategies
★ �reading aloud with fluency and intonation
★ �reading a wider range of texts, including chapter books and informative texts, for pleasure



★ �making connections between the text and students’ own experience and other texts
★ �making connections between the information in print and images
★ �making predictions and asking and answering questions about the text, drawing on knowledge of the 

topic, subject-specific vocabulary and experience of texts on the same topic
★ �using text features and search tools to locate information in written and digital texts efficiently
★ �determining important ideas, events or details in texts, commenting on things learned or questions 

raised by reading, referring explicitly to the text for verification
★ �making considered inferences, taking into account topic knowledge or a character’s likely actions  

and feelings 
★ �describing the language which authors use to create imaginary worlds; how textual features such as 

headings, subheadings, bold type and graphic organisers are used to order and present information, 
and how visual codes are used, for example those used in advertising to represent children and 
families so that viewers identify with them

★ ��reading new and different kinds of texts with the use of established word identification strategies, 
including knowledge of the topic and of text type together with self-monitoring strategies; including 
rereading, self-questioning and pausing, and including self-correction strategies such as confirming and 
cross-checking

★ �reading aloud with fluency and expression
★ �reading a wide range of different types of texts for pleasure
★ �making connections between the text and students’ own experience and other texts
★ �making connections between information in print and images
★ �building and using prior knowledge and vocabulary
★ �finding specific literal information
★ �asking and answering questions
★ �creating mental images
★ �finding the main idea of a text
★ �inferring meaning from the ways communication occurs in digital environments, including the interplay 

between words, images and sounds
★ �bringing subject and technical vocabulary and concept knowledge to new reading tasks, selecting and 

using texts for their pertinence to the task and the accuracy of their information

		  Interpreting, analysing, evaluating . . . continued
3	 1680	� Use comprehension strategies to build literal and inferred meaning and begin to evaluate texts by drawing on a 

growing knowledge of context, text structures and language features 

		
4	 1690	� Identify characteristic features used in imaginative, informative and persuasive texts to meet the purpose of the 

text

4	 1691	� Read different types of texts by combining contextual, semantic, grammatical and phonic knowledge using text 
processing strategies for example monitoring meaning, cross-checking and reviewing

		
4	 1692	� Use comprehension strategies to build literal and inferred meaning to expand content knowledge, integrating and 

linking ideas and analysing and evaluating
 

	
		
 

YEAR   ACELT    LITERACY 	 ELABORATIONS						      te  x ts

H
om

ew
or

k	
Th

e 
H

ee
bi

e 
Je

eb
ie

	
Br

id
ge

 a
cr

os
s 

th
e 

Ri
ve

r 
Co

w
	

Th
e 

Bl
ac

k 
Te

rr
or

	
I C

ou
ld

n’
t 

Be
lie

ve
 It

!	
Fi

gh
te

r 
Pl

an
es

	
An

im
al

 T
al

k	
Al

ie
n 

Fi
le

s	
Fo

re
ca

st
in

g	
Bo

tt
le

no
se

 D
ol

ph
in

s

Australian Curriculum correlations 
middle primary

X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X				    X	 X	 X	 X	 X	 X

X				    X				    X	
X	 X	 X	 X	 X	 X	 X	 X	 X	
									       
X	 X	 X	 X	 X				    X	 X

			   X					     X

	
X	 X	 X	 X	 X	 X	 X	 X	 X	 X

X				    X				    X	
X				    X				    X	
X	 X	 X	 X	 X	 X	 X	 X	 X	 X

	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X
X	 X	 X	 X	 X	 X	 X	 X	 X	 X

X	 X	 X	 X	 X	 X	 X	 X	 X	 X

© Australian Curriculum, Assessment and Reporting Authority 2010. This is a modified extract from the 
Australian Curriculum. ACARA neither endorses nor verifies the accuracy of the information provided and 
accepts no responsibility for incomplete or inaccurate information. You can find the unaltered and most up 
to date version of this material at http://www.australiancurriculum.edu.au/Home. This modified material 
is reproduced with the permission of ACARA.	 	



★ �understanding when it is appropriate to share feelings and opinions (for example in a personal 
recount) and when it is appropriate to remain more objective (for example in a factual recount)

★ �differentiating between reporting the facts (for example in a news story) and providing commentary 
(for example in an editorial)

★ �becoming familiar with the typical stages and language features of such text types as narrative, 
procedure, exposition, explanation, discussion and informative text, and how they can be composed 
and presented in written, digital and multimedia forms

★ �observing how writers use the beginning of a sentence to signal to the reader how the text is 
developing (for example ‘Snakes are reptiles. They have scales and no legs. Many snakes are 
poisonous. However, in Australia they are protected’)

★ �examining how conventions of punctuation are used in written and digitally composed lists and 
learning that in Standard Australian English it is not necessary to add another ‘s’ to the end of a plural 
noun to indicate possession (‘James’ house’/ ‘my parents’ car’)

★ �exploring a range of everyday, community, literary and informative texts discussing elements of text 
structure and language features and comparing the overall structure and effect of authors’ choices in 
two or more texts

★ �examining different works by an author who specialises in humour or pathos to identify strategies such 
as exaggeration and character embarrassment to amuse and to offer insights into characters’ feelings, 
so building empathy with their points of view and concern for their welfare
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		  Language for interaction
6	 1517	 Understand the uses of objective and subjective language and bias

		
		  Text structure and organisation
5	 1504	 Understand how texts vary in purpose, structure and topic as well as the degree of formality

5	 1505	� Understand that the starting point of a sentence gives prominence to the message in the text and allows for 
prediction of how the text will unfold

5	 1506	 Understand how possession is signalled through apostrophes of possession for common and proper nouns

6	 1518	� Understand how authors often innovate on text structures and play with language features to achieve particular 
aesthetic, humorous and persuasive purposes and effects

 

	
		
 

		
6	 1520	 Understand that cohesive links can be made in texts by omitting or replacing words

6	 1521	 Understand the uses of commas to separate clauses
		  Expressing and developing ideas
5	 1508	� Understand how noun and adjective groups can be expanded in a variety of ways to provide a fuller description of 

the person, thing or idea
5	 1512	� Understand the use of vocabulary to express greater precision of meaning, and know that words can have different 

meanings in different contexts
6	 1523	� Understand how ideas can be expanded and sharpened through careful choice of verbs, elaborated tenses and a 

range of adverbials
6	 1524	� Identify and explain how analytical images like figures, tables, diagrams, maps and graphs contribute to our 

understanding of verbal information in factual and persuasive texts 

		

YEAR	 ACELT	 LITERATURE
		  Responding to literature
5	 1609	� Present a point of view about particular literary texts using appropriate metalanguage, and reflecting on the 

viewpoints of others

5	 1795	 Use metalanguage to describe the effects of ideas, text structures and language features on particular audiences

6	 1615	� Identify and explain how choices in language, for example modality, emphasis, repetition and metaphor, influence 
personal response to different texts

★ �noting how writers often substitute a general word for a more specific word already mentioned, 
thus creating a cohesive link between the words (for example ‘Look at those apples. Can I have 
one?’)

★ �recognising how cohesion can be developed through repeating key words or by using synonyms 
or antonyms

★ �observing how relationships between concepts can be represented visually through similarity, 
contrast, juxtaposition, repetition, class-subclass diagrams, part-whole diagrams, cause and effect 
figures, visual continuities and discontinuities

★ �identifying different uses of commas in texts

★ �learning how to expand a description by combining a a related set of nouns and adjectives — ‘Two 
old brown cattle dogs sat on the ruined front veranda of the deserted house’

★ �moving from general, ‘all-purpose’ words, for example ‘cut’ to more specific words, for example 
‘slice’, ‘dice’, ‘fillet’, ‘segment’

★ �knowing that verbs often represent actions and that the choice of more expressive verbs makes an 
action more vivid (for example ‘She ate her lunch’ compared with ‘She gobbled up her lunch’)

★ �observing how sequential events can be represented visually by a series of images, including 
comic strips, timelines, photo stories, procedure diagrams and flowcharts, life-cycle diagrams and 
the flow of images in picture books

★ �observing how concepts, information and relationships can be represented visually through such 
images as tables, maps, graphs, diagrams and icons

ELABORATIONS

★ �posing and discussing questions, such as ‘Should this character have behaved as they did?’, and 
beginning to make balanced judgments about the dilemmas characters face and relative merit 
and harm

★ �orally, in writing or using digital media, giving a considered interpretation and opinion about a 
literary text, recognising that a student’s view may not be shared by others and that others have 
equal claims to divergent views

★ �noting how degrees of possibility are opened up through the use of modal auxiliaries (for example 
‘It may be a solution’; ‘It could be a solution’) as well as through other resources such as adverbs 
(for example ‘It’s possibly/probably/certainly a solution’); adjectives (for example ‘It’s a possible/
probable/certain solution’); and nouns (for example ‘It’s a possibility/probability’)
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★ �identifying the narrative voice (the person or entity through whom the audience experiences the 
story) in a literary work, discussing the impact of first person narration on empathy  
and engagement

★ �examining texts written from different narrative points of view and discussing what information the 
audience can access, how this impacts on the audience’s sympathies, and why an author might choose 
a particular narrative point of view

★ �identifying how language choice and imagery build emotional connection and engagement with the 
story or theme

★ �describing how a character’s experience expressed through a verse novel impacts on students 
personally, how the author controls the revelation of the experiences and how the verse story builds 
meaning to its climax when we understand the whole

★ �drawing upon fiction elements in a range of model texts — for example main idea, characterisation, 
setting (time and place), narrative point of view; and devices, for example figurative language 
(simile, metaphor, personification), as well as non-verbal conventions in digital and screen texts — in 
order to experiment with new, creative ways of communicating ideas, experiences and stories in 
literary texts

ELABORATIONS
★ �identifying the narrative voice (the person or entity through whom the audience experiences the 

story) in a literary work, discussing the impact of first person narration on empathy and engagement

★ �identifying and exploring news reports of the same event, and discussing the language choices and 
point of view of the writers

★ �participating in pair, group, class and school speaking and listening situations, including informal 
conversations, discussions and presentations

★ �using effective strategies for dialogue and discussion including speaking clearly and to the point, 
pausing in appropriate places for others to respond, asking pertinent questions and linking students’ 
own responses to the contributions of others

★ �choosing vocabulary and sentence structures for particular purposes, including formal and informal 
contexts, to report and explain new concepts and topics, to offer a point of view and to persuade 
others

★ �experimenting with voice effects in formal presentations such as tone, volume, pitch and pace, 
recognising the effects these have on audience understanding

★ �explaining how the features of a text advocating community action, for example action on a local area 
preservation issue, are used to meet the purpose of the text

★ �using strategies, for example pausing, questioning, rephrasing, repeating, summarising, reviewing 
and asking clarifying questions

★ �exploring personal reasons for acceptance or rejection of opinions offered and linking the reasons to 
the way our cultural experiences can affect our responses

★ �recognising that closed questions ask for precise responses while open questions prompt a speaker to 
provide more information

★ �using technologies to collaboratively prepare a humorous, dynamic group view on a debateable topic, 
such as ‘Kids should be able to read and view what they like’, to be presented to teachers and parents

★ �bringing subject and technical vocabulary and concept knowledge to new reading tasks
★ �selecting and using texts for their pertinence to the task and the accuracy of their information
★ �using word identification, self-monitoring and self-correcting strategies to access material on less 

familiar topics, skimming and scanning to check the pertinence of particular information to students’ 
topic and task

★ �reading a wide range of imaginative, informative and persuasive texts for pleasure and to find and 
use information

		  Examining literature
5	 1610	� Recognise that ideas in literary texts can be conveyed from different view points, which can lead to different kinds 

of interpretations and responses

		
6	 1617	� Identify the relationship between words, sound, imagery and language patterns in narratives and poetry such as 

ballads, limericks and free verse

		
		  Creating literature
5	 1798	 Create literary texts that experiment with structures, ideas and stylistic features of selected authors

YEAR	 ACELY	 LITERACY	
		  Texts in context
5	 1698	� Show how ideas and points of view in texts are conveyed through the use of vocabulary, including idiomatic 

expressions, objective and subjective language, and that these can change language, and that these can change 
according to context 

6	 1708	� Compare texts, including media texts, that represent ideas and events in different ways, explaining the effects of 
the different approaches

		  Interacting with others
5	 1796	� Use interaction skills, for example paraphrasing, questioning and interpreting non-verbal cues, and choose 

vocabulary and vocal effects appropriate for different audiences and purposes 

		
		
		
5	 1701	� Identify and explain characteristic text structures and language features used in imaginative, informative and 

persuasive texts to meet the purpose of the text 
6	 1709	� Participate in and contribute to discussions, clarifying and interrogating ideas, developing and supporting 

arguments, sharing and evaluating information, experiences and opinions
		

		
6	 1710	� Plan, rehearse and deliver presentations, selecting and sequencing appropriate content and multimodal elements 

for defined audiences and purposes, making appropriate choices for modality and emphasis

		  Interpreting, analysing, evaluating
5	 1702	� Navigate and read texts for specific purposes, applying appropriate text processing strategies, for example 

predicting and confirming, monitoring meaning, skimming and scanning

		
		
		



		  Interpreting, analysing, evaluating . . . continued 
5	 1703	� Use comprehension strategies to interpret and analyse information, integrating and linking ideas from a variety of 

print and digital sources

5	 1711	� Analyse how text structures and language features work together to meet the purpose of a text 

6	 1713	� Use comprehension strategies to interpret and analyse information and ideas, comparing content from a variety of 
textual sources, including media and digital texts

6		
		
		
		
		
6	 1801	 Analyse strategies authors use to influence readers
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★ �using research skills including identifying research purpose, locating texts, gathering and organising  
information, evaluating its relative value, and the accuracy and currency of print and digital sources 
and summarising information from several sources

★ �comparing the structures and features of different texts, including print and digital sources on similar 
topics, and evaluating which features best aid navigation and clear communication about the topic

★ �making connections between the text and students’ own experience or other texts
★ �making connections between information in print and images
★ �finding specific literal information
★ �using prior knowledge and textual information to make inferences and predictions
★ �asking and answering questions
★ �finding the main idea of a text
★ �summarising a text or part of a text
★ � identifying how authors use language to position the reader and give reasons


